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Slide 1:
C oe d u c ation in E v er y d a y L ife
This study was inspired by the book “Why gender matters”, by
Leonard Sax, principal speaker at the EASSE Congress, 2010.
Questionnaire applied to 600 students attending 6 schools
(private/public; privileged/underprivileged) from Paris, Marseilles and Grenoble, in order to assure a diversity of socioeconomic levels.1
Slide 2:
The Survey
A survey carried out with 21 educators showed that 100%
of them think that there is a maturity gap between girls and
boys. 71% said that the gap is larger than one year; 33% said
Três são colégios públicos (um em ZEP de Paris, um em ZEP de Marselha,
um no centro da cidade de Marselha). Três são colégios privados (dois do centro
da cidade de Grenoble, um de Paris and um que recebe alunos de proveniências
sociais and culturais muito variadas).
1
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that the gap is two years or more. Moreover, coeducation is
seen as evidence.
In France, it is difficult to obtain the opinion of students
in regard to coeducation, given that they know no other and
the majority can’t imagine that school could be any different.
On the other hand, in questioning students it is possible to
better understand how girls and boys live and work together
in school; their manner of knowing the school and of living
together; their relation with teachers, according to their gender and their tastes in regard to different subjects – principally
French and mathematics.
A first series of questions had to do with the way that girls
and boys experienced the school, the hypothesis being that as
with the primary school, they mixed very little.
A second series of questions treated the relations of girls
and boys with their male teachers, on the one hand, and with
their female teachers on the other. The hypothesis was that
the nature of the relation would vary according not only to the
gender of the student, but that of the teacher as well.
A third series of questions dealt with academic subjects,
the objective being to see whether girls and boys reacted in the
same way to the way that French and mathematics are taught.
Slide 3:
re l ations a m on g bo y s an d g ir l s d oin g
tas k s an d at l eis u re

– If you had an assignment in French/binomial mathematics, which would you choose? (green: a boy, brown: a girl, red:
no answer)? Girls and boys mix very little during their tasks, especially in the 6th year. Mixing increases as the students grow,
but the girls are more determined than the boys and tend to stay
together. The subject has little impact, even in the case of the
girls mixing more with the boys in the case of mathematics ...
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Among the boys, one finds more non-responses than opening up toward the girls, which increases with age, especially in
French.
– For you, at school or with friends, are you more with girls
(if the respondent is a girl) or more with boys (if the respondent is a boy)? (dark red, red: often; frequently; dark and light
blue: at times, never).
During the daily life of the school or outside the school,
boys and girls mix very little. Even in this case, it is the girls
who tend to stay together.
– When you go out with friends, do you happen to meet
only with girls (in the case of a girl) or only with boys (in the
case of a boy) before going to the meeting place?
This question brings up the need, which is more important
and earlier among girls than among boys, to meet with young
people of the same sex: when adolescents organize their leisure
time, they organize non-mixed meetings more than meeting
all together. This need is expressed by 70% of girls and 43%
of boys, beginning in the 5th year. This refers to 63% of the
boys in the 3rd year.
Slide 4.
The

re l ation of st u d ents w it h t h eir
m a l e an d fe m a l e tea c h ers

One should emphasize that:
- female teachers are over represented compared to male
teachers, especially in the 6th year, where male teachers are
practically absent, and in the 5th year, where they are rarely
more than two in eight.
The students believe that their teachers:
– are more interested in the progress of each student (69%
for female teachers and 55% for male teachers )
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– are more interested in the well-being of their students
(51.5% for female teachers and 42% for male teachers )
– listen with more attention to what I say (55% for female
teachers and 47% for male teachers)
– will give them additional help if necessary (55% for female teachers and 48% for male teachers).
In addition, 52% of students get along well with their male
teachers and 46% with their female teachers.
Slide 5:
R e l ation

of g ir l s / bo y s w it h t h eir

fe m a l e tea c h ers

/male

tea c h ers

Interest of male teachers in regard to the progress of their students
It appears clear that the students in general perceive the interest more of female than of male teachers. But this perception is not in the same proportion for boys and girls.
Over all, the boys perceive as much interest on the part of
the male teachers as of the female teachers, which is not the
case for the girls (74% perceive interest on the part of female
teachers and 51% on the part of male teachers ).
In the case of male teachers, twice as many boys than girls
perceive that male teachers are more frequently interested in
their progress (the proportion is nearly three times greater in
the 6th year and the 3rd year).
In the case of female teachers, both boys and girls think
that they are frequently interested in their progress, except in
the 3rd year (15% of boys and 29% of girls).
Relation of male teachers with their students
In general, students get along better with male teachers
than with female teachers, but even in this field not in the
same proportions.
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The girls get along a bit better, but the boys are nearly three
times more likely to get along much better with male teachers
than with female teachers .
When the results are controlled for class level, significant
differences appear: girls have the perception that their female
teachers give them more attention than do their male teachers throughout their studies and most particularly in the 3rd
year (in which girls have the impression that their male teachers don’t give them much attention).
In contrast, boys perceive much more attention on the part
of their female teachers in the 6th year. Later, their is an inversion of the trend seen in the 5th year, arriving at an impression equivalent to that of the 3rd year.
Slide 6:
W ay

of re c ei v in g instr u c tion

More boys than girls have the impression that they are not
completely understood by their male teachers, especially in the
6th/5th years: (11% of the boys and 2% of the girls). The boys
become bored in school, very frequently, twice as much as the
girls, and it is more difficult for boys than for girls to remain seated during the entire day. The distance increases with age, reaching 67% of boys and 39% of girls in the 3rd year. Boys in the
3rd year have more the sensation that their efforts are not recognized (43% of boys and 22% of girls) and that they don’t have the
right to do whatever they wish (43% of boys and 28% of girls).
The girls pay much more attention than to do the boys in
the 6th/5th years, to what others think of them (35% of boys
and 60% of girls in the 5th year).
A large majority (at least three-quarters) of students think
that school isn’t easier for a boy or for a girl, but among those
who do think that this is the case, almost all think that school
is easier for girls.
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Slide 7:
F ren c h
The results as a whole show that attraction to reading and
reflecting about emotions are clearly much stronger among
girls than among boys. This contrast increases over time in
school. From the 5th year one notes an increasing contrast
of tastes between boys and girls: boys do not like to describe
their emotions, while girls enjoy doing so more. The boys are
clearly more numerous than the girls, particularly in the 3rd
year, who are not interested in textbook reading during class.
70% of boys have no interest in describing the emotions of
characters in their reading. At the end of the course, girls are
three times more likely than boys to like to read, and four times
more likely to feel at ease in describing their emotions.
Slide 8:
M at h e m ati c s
More boys than girls like mathematics and are interested in
math problems. The distance is clearly largest in the 6th year.
– In school, you very much like mathematics: 39% of boys
and 27% of girls (for 56% of boys and 34% of girls, in the
6th year).
– Math problems interest you a great deal: for 20% of boys
and 8% of girls (for 27% of boys and 11% of girls in the 6th
year).
In contrast to what happens in French, there is a tendency
to be closer together with age.
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Slide 9:
C on c l u sion
Boys and girls feel the need to meet, but mix little with one
another inside and outside the school. We can verify this need
among adults, who reserve for themselves spaces separate from
the other sex in their leisure: women to window shop and men
to play soccer.
The teacher/student relation is marked by the gender of
each. We may be led to think that the over feminization of
teachers represents a difficulty for boys, who do not recognize
female codes. The teaching modalities strongly favor girls in
French and less so the boys in mathematics.
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Slide 1

The day-to-day life of
coeducational schools
As seen by young people 12-15
years of age
(in France)

Questionnaire applied to 600
students
(6 schools, three cities)
Slide 2

Question
• How do girls and boys live and
work together in school?
Do they mix ?
Do they have the same relations with
their teachers?
Do they receive instruction in the same
manner?
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Slide 3

Mixing among boys and girls
during tasks and at leisure
• They mix little when carrying out tasks,
both in French and in mathematics

• The same is the case during leisure time,
inside and outside of school
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Relations of students with their
teachers
• Students feel that they are more
accompanied by their male teachers

• They get along better with their male
teachers
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Slide 5

Relation of girls/boys with their
female teachers /male teachers
• Boys sense the same interest on the
part of their male teachers. This is not
the case for girls

• Boys get along better with their male
teachers than with their female teachers
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Slide 6

Manner of receiving instruction
• Boys are more easily bored and it is
more difficult for them to remain seated
for the entire day. Between 13 and 15
years of age, it is more difficult for them
to be in school.
• Girls are more attentive to what others
think of them.
Slide 7

French
• Girls are clearly more at ease
in this subject than are boys:
‑ They enjoy reading more than do boys
‑ It is easier for them to feel and to
describe their own emotions and those of
characters in their reading
‑ They are more interested in textbooks
and essay themes
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Mathematics
• Boys are more at-ease
than girls:
‑ The like this subject more than
do the girls
‑ They are more interested in the posing
of mathematical problems

• The differences tend to decline
with age.
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Slide 9

CONCLUSION
Do they mix?

Not very much: they are side-by-side,
but not together.

Do they have the same
relationship with their teachers?

This varies according to the gender of the
teacher and of the student.
Boys feel less at-ease in school.

Do they receive instruction in
the same manner?

The teaching of French is more adapted
to girls and mathematics to boys .
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Slide 10

RECOMENDATIONS:
• Respect maturity differences.
• In the case of coeducation,
teach girls and boys to live
together, respecting each other.
• Take gender into account in
the student/teacher relationship.
• Adapt the teaching of different
subjects to girls and to boys.
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