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I ntro d u c tion
The teacher who is inspired by the principles of personalization will do their best to adjust their methods of teaching to the characteristics of each student. With the expression
“personalized education” it is intended that the necessity of
educational equality to all students is joined to the attention
given to the peculiarity of each and every one of them. In concrete, it means to encourage and carryout activities that take
into account all that appears to be more suitable for personalizing rapport, the learning process and sentimental aspects
of all the students.
The difference that distinguishes males from females especially between the ages of 10 and 14 years are multiple, and the
school is one of those principle contexts where these needs
are expressed. For this reason teachers often have to take recourse to all those different approaches and didactic modalities that are adequate so as to take into account specific intellectual, social and above all gender differences.
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Considering the sexual differences allows teachers to understand better the difficulties that students encounter when
studying and to find together with them those strategies that
are suitable to help them overcome these problems.
Many Italian teachers specifically those from Palermo affirm that they don’t see any differences in the way of learning
and in the behavior of their students (both boys and girls).
It’s only after attentive reflection that they noted the contrary.
Many of these teachers while trying to respond in a more effective way to the speed of maturity and to the interests of the
students, alternate didactic strategies without being conscious
of it. This happens especially when they want to capture the
attention and maintain concentration in class, to do this the
teachers give different examples, diversify class activities and
divide the class into small working groups.
The differences between boys and girls is not only determined by cultural background of a place or by the role played
by society, but they are also linked to biological characteristics
(Aztori, 2010), neurophysiological, psychological, behavioral,
perceptive, acoustic (Sax, 2010). There are studies (Buchmann
et al., 2008, Brizendine, 2011, Zündorf et al 2011, Halpern,
2012, Kimura, 2000, Aldridge, 2009, Logan & Johnston, 2010)
that demonstrate the differences in the intellectual ability of
male and females especially in determinate fields for example
the verbal ability which includes grammatical knowledge, the
ability to read, the production of analogy, the use of dictionaries, the oral capacity of making oneself understood etc.
Other detailed studies demonstrate the difference between
males and females in their way of learning and ways of tackling scientific studies. Thus the need to adapt different ways
of intervening when dealing with boys or girls (Cooper, 2009,
Sullivan, 2009, Gerstner & Bogner, 2009, You, 2010.
According to some research, females don’t demonstrate the
ability to do mathematics and express a lot of anxiety towards
these types of subjects which is different in the case of males.
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The difficulty that females encounter in scientific subjects
like math’s and physics is determined by the scarce perception
of what girls perceive as their ability in a mixed class environment (James, 2009).
D e v e l op m ent

report

In the past twenty years, evaluating the effective ability of
teachers, the quality of educational services given to schools,
the methodologies used to distinguish the cause of scholastic failure, the consequences of how teachers communicate to
their students theirs marks, has caused the organization of activities for mixed classes to be put into discussion.
There are two positions concerning this relationship: those
that see a positive educational and didactic modality in differentiating students so that they may be more aware of their
peculiar gender uniqueness and thus reducing the stereotypes
connected to sexual characteristics; there are those, who, instead see in differentiating students a form of discrimination
that favors the difficulties of relating between men and women.
The school and the first sentiments that children experience can consolidate and richen their minds and their personality but unfortunately it’s also possible that it can slower
or obstacle their potentials in learning and creativity. What is
certain is that it contributes in a significant way in the formation of their sexual identity and the culture of masculine and
feminine characteristics which will accompany them and leave
a sign in their growth.
From the latest research in the educational sector it has
emerged more often that teachers and educators are more aware
that in order to maximize the benefits from the scholastic experience of their students and in order to develop their talents,
they have to take into consideration not only aspects regarding
the intellectual, emotional and the promptness of their students
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but also their identity as male and female. For this reason if
a teacher wants to guarantee the educational success of their
students they have to necessarily change their idea of teaching
in a homogeneous way. They should instead lower themselves
into a type teaching that aims to recognize and value the differences between male and female.
At times, in fact, teachers don’t consider the differences of
gender because they demand the same things, in the same way
and in the same period of time from both boys and girls. They
claim to obtain the same results from both sexes. It’s necessary
to recognize that boys and girls especially in the first phase of
adolescence differ in the way of maturing, in their interests, in
their games, in their aspirations, in their ways of socializing,
in their ways of manifesting their sentiments, in their ways of
tackling difficulties. All these make it evident that in the long
run even their way of learning should be different (La Marca,
2007, Zanniello 2010).
Boys are more inclined to be better in mathematics while
girls are superior in alertness and in verbal memory which includes remembering words, images and any other material
that can be easily identified (Becker et al. 2008). Girls prefer
to work in a collaborative way, they sustain each other in class
discussions and in resolving problems (Hoff Sommers, 2007).
Schoolgirls naturally look for the teachers help, follow the instructions and do the tasks given.
Schoolboys on the other hand look for the teachers help
only at the last minute, and are less prompt to study a subject
if they find it boring (Sax, 2006, 180). Boys are more impulsive
and restless, they are less orderly, they concentrate less, they are
more audacious, girls instead tend to be more reflexive. Boys
have more difficulties in being autonomous in study and are
more embarrassed when unsuccessful.
The diversity that distinguishes male from females especially
between the age of 10 and 14 demand different approaches,
adequate didactic methods that take into consideration specif-
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ic intellectual characteristics like sentiments, which should be
diversely recognized and orientated.
Numerous researches, especially in the psychological field
demonstrate that the process of intellectual maturity is different for boys and girls (Del Giudice et al. 2012, Enkvist, 2007,
Bolher, 2010, Cable & Spradlin, 2008). The first difference in
terms of intellectual maturity between boys and girls emerge
clearly in the attitude that is assumed in class. The girls are
more orderly and are disposed in a listening position. Boys
on the other hand are less orderly and take more time to settle down and concentrate. At school we come across other
differences for example boys normally lag behind and are
repeaters, while girls have higher results in their short term
and long term exams.
The consideration of gender differences helps the teacher
to understand better the difficulties that students encounter
especially at school and to find together with them suitable
strategies that can help overcome these short comings.
With the intention of finding out if high school teachers
know and use the principles of personalized didactic and in
particular if they pay attention to the different ways of learning and the different behaviors of their students (both boys
and girls), a research was done in 18 schools of Palermo. 156
teachers took part, 156 interviews were done and 156 didactic
activities collected. The sample chosen was known to those
teachers who claimed to personalize their teaching and to pay
attention to gender differences.
The results of this research confirms the existence of some
differences between boys and girls. This outcome was possible
from the results and answers that were collected from the interviews and the didactic activities analyzed. The didactic activities used in this research should not be considered as the
exclusive models for projecting school work, this is because
exists many and different models which have simply the aim
of being examples and proof of the attention that teachers
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unconsciously pay, especially those who don’t want to recognize the difference of gender.
The research was carried out in two phases. Before beginning the first phase it was essential to interview the teachers
who were involved in the research with the intension of personally getting to know them and creating good rapport. Another reason was to find out if the educators normally use
personalized teaching, in which way they project and put into
effect their proposals of personalized didactic and if in their
personal way of teaching they consider the uniqueness of their
students as boys and girls in a conscious or unconscious way.
The questions of the interview were eight: four regarding
personalized education in general and four regarding gender
differences of students. From the results of the last four questions it emerged that 78% of the teachers affirmed that:
- “they recognized in each and every student the peculiar characteristics that identify them as male or female”. (For example the difference of intellectual maturity, the approach of studying and
doing the tasks);
- “they alternated different activities in a lesson to create interest in
both boys and girls” (for example referring to protagonists and
plots of films that interest males and females);
- “they use different approaches when dealing with boys and girls both
in and outside the classroom” (for example using a firm and determined tone of voice when speaking to boys and a calm tone
when talking to girls.
In the second phase the 156 didactic activities organized by the
teachers involved in the research was analyzed. It resulted difficult for a teacher to explain in concrete what personalized didactic
meant not only when it concerns an activity done but also when
teaching a lesson. They were supposed to sustain with accuracy
the types of attitudes, activities, length of time, examples given etc.
The role of a teacher is above all that of reflecting on the
experience (Schön, 2006). It’s certain that the teachers encountered difficulties in putting into words such a reflection, which
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at times is considered as an impossible effort in trying to put
into words and at the same time be explicit about what has actually been done, or what had been contemplated and to make
all this worth sharing with the others.
With the aim of helping the teachers to reflect on the aspects of personalized educational intervention and to explain
step by step teaching activities with the same aim, paying particular attention on gender differences; an effective guide line
to follow was elaborated and approved by the 156 teachers of
the secondary schools.
The voices that are indicated in the following scheme are
the results of past study carried out on the characteristics of
personalized education1 and valuing the peculiarity of male
and female at school (Chadwell, 2010b, Ibanez, 2011, Gurian et al., 2008b, Gurian, 2009, Reichert&Hawley, 2010, Elliott-Johns & Booth, 2009).
From the 156 documents gathered, which for obvious reasons cannot be included in this article, it is possible to note a series of aspects that confirm the aim and reason for the research.
The teacher’s reports that described their action were meticulous
and complete; through the compilation of all the parts indicated
in the scheme a different way of organizing the activities to respond better to the needs of all their students was demonstrated.
The scheme contained questions to enable the teacher to
explain in a simple way the activities. These were divided in
three sections denominated in the following ways:
- The Information section, in relation to all the general information about the activity of the teacher (date, hour, class,
number of students, the subject, the title of the unit, general
and specific objectives, pre-requisitions, the tasks proposed,
Si veda García Hoz, V. (2005). L’educazione personalizzata, La Scuola, Brescia,
trad. it. dell’ottava edizione spagnola del 1988 di Educación personalizada e Zanniello,
G. (2010). L´educazione personalizzata nella scuola, in A.A.V.V. (Ed.), Persona e
educazione studi in onore di Sira Serenella Macchietti, Armando, Roma, pp. 427-43.
1
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phase of application of the lesson, length of time required,
sequence of the lessons;
- Method used (cooperative learning, role playing, team
games, individual competition);
- The place where the lesson would be done (class, laboratory, gym, playground)
- Instruments used (interactive white board, other software)
- descriptive section of teachers action, this is in relation to all the
activities that the teacher actually did, step by step with particular attention to those elements that they used to create interest and concentration of all the students both boys and girls.

From a general analysis of the 156 data collected, emerged
a profound reflection of the teachers, on the principle characteristics that distinguish male and female students. Thanks
to the first interview carried out each teacher had the possibility to focus and recognize all those specific characteristics
that differentiate male from female, which they unconsciously
take into consideration when teaching. Because of this reason, from the analysis of the data collected it immerged that
the activities that the teachers used were those that they sustained would be more effective for the success of both male
and female students.
Each and every part of the scheme that was handed to the
teachers was completed in all sections. The section that talked
about the activities that the teachers carried out was rich of
many details and demonstrated the educative intension of the
teachers to personalize their work so as to value the peculiarity of their students.
C on c l u sions

of t h e report

Reflecting on the difference of gender gave teachers involved in the research the possibility to observe the different
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ways of communicating, knowing and transferring information of both genders.
The awareness of the teachers of the differences of gender
in the educational process becomes not only precious but also
essential for a school that wants to contribute also in teaching
our children how to embark on personal, authentic, social, civil
and democratic relationships.
The reflection of the teachers and their 156 didactic activities demonstrate, at most, that the teachers have it clear that
their students are different, the performance obtained in the
different activities were better because these corresponded better to their natural inclination.
The diversity of gender is the first and immediate of all differences. From the capacity to have positive rapport, optimizing
the distinctive role of the masculine and feminine world, one
can measure also the capacity of the society’s growth.
The universe of the school and that of formation have a
fundamental role and are thus called to introduce a precise
prospective of gender in their educational practice. A specific
reflection on gender difference would enable the teacher to
plan the didactic activities of their students keeping in mind
the importance of personalizing education and so guaranteeing its success.
The time has come when gender difference has to be recognized and the scholastic process of learning made more
pleasant and productive not only for boys but also for girls.
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